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1. INTRODUCTION 

Characteristics of the School 

1.1 The British International School of Brussels is an independent day school for boys and girls.  

The school is relatively new, being established in 2000 by the proprietors, the headmaster 

and his wife, with encouragement from a group of highly motivated parents.  From its origin 

with thirty-two pupils in a rented building, the school is now nearly four times its original 

size.  A significant proportion of parents work for international organisations and companies. 

1.2 The school is mainly located in a two-storey villa some three kilometres from the city centre.  

The building has been converted for use as a school and has kept its character.  Pupils are 

accepted on the basis of whether the school is able to meet any special needs they may have.  

Of late the school has been unable, through lack of accommodation, to accept all the pupils 

whose parents wish them to attend.  The school has recently purchased another building 

nearby and houses two classes of junior aged pupils; at the time of the inspection this was 

being used for the first time. 

1.3 The school population is international, with over 30 nationalities being represented.  Pupils 

come from a wide range of ethnic backgrounds.  For the majority of pupils, English is not 

their first language.  Of these pupils 11 are at an early stage of learning English and receive 

additional individual support in the development of their English language skills.  The 

school follows the English National Curriculum and lessons are taught in English.  A total of 

111 pupils, 63 boys and 48 girls, attend the school, 6 of whom are on a part-time basis.  The 

school has 2 sections: the Foundation Stage (Nursery and Reception classes) with 36 pupils 

aged 2 years 9 months to 5, and the Primary Department with 75 pupils aged 6 to 11.  Fewer 

pupils are in Years 5 and 6; 7 in total.  The school has identified a few pupils as having a 

degree of learning difficulty and requiring extra support. 

1.4 The school seeks to provide an enriching and challenging education in an environment 

which enables pupils to be successful in their academic and personal development.  They are 

to be respected as individuals and to be equipped to become internationally aware citizens.  

Values such as mutual respect, integrity and loyalty are to be fostered.  Parents are 

encouraged to play a full part in their children’s education.  Support for pupils whose first 

language is not English is seen as being central to the educational provision. 

1.5 The proprietors work with a board of governors whose role is advisory and supportive.  The 

majority of governors are parents who are elected by the parent body.  The staff are also 

represented through a nominee elected by them.  Board members are appointed initially for 

three years.  The headmaster is an ex officio member of the board. 

1.6 While the ability of pupils is above average, the high proportion with English as an 

additional language is an important factor in judging the average standard of attainment.  

This is the first inspection of the school undertaken by the Independent Schools Inspectorate. 

1.7 National Curriculum nomenclature is used throughout this report to refer to year groups in 

the school. 
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2. THE QUALITY OF EDUCATION 

The Educational Experience Provided 

2.1 The school provides a broad and interesting educational experience, which successfully 

meets its aim to enrich pupils and for them to be successful in their academic and pastoral 

development.  The international dimension of the pupils’ education is very well provided for 

in line with the school’s aims.  The planning of the curriculum is usually, but not 

consistently, suitable in challenging pupils of all abilities.  The school has identified this 

issue in its self-evaluation.  Parents responded positively in the pre-inspection questionnaires 

to the range of experiences provided for their children. 

2.2 The education contributes effectively to pupils’ linguistic, mathematical, scientific, 

technological, human and social, aesthetic and creative development.  The school makes the 

best of its limited site by the provision of tennis and swimming offsite for pupils’ physical 

development.  Opportunities for the development of gymnastics using specialist equipment 

are limited.  The school successfully enables the pupils to acquire the skills of speaking, 

listening, literacy and numeracy.  It effectively incorporates the best features of a British 

education within an international setting. 

2.3 The curriculum for children in the Nursery and Reception classes is well planned, in line 

with the Foundation Stage curriculum in England.  A recent development is that curriculum 

planning is now undertaken for the rest of the school as a whole, with the use of commercial 

schemes of work as well as National Curriculum materials provided in England.  The school 

has identified the need to improve the planning to ensure better challenge is provided for 

pupils who are particularly able and talented.  All pupils have opportunities to participate in 

all activities, in line with the school’s aims. 

2.4 The school is successful in meeting the needs of the large number of pupils with English as 

an additional language.  In particular, high quality and comprehensive support is provided 

for those pupils at an early stage in learning spoken English.  For example, their language 

support takes careful account of the structure of their first language.  The few pupils with 

learning difficulties are identified and provided with appropriate individual support.  Where 

necessary, liaison is maintained with professionals outside the school.  There is a lack of 

written guidance to consolidate the effective informal arrangements for learning difficulties 

and English as an additional language. 

2.5 Considerable attention is given to pupils’ personal, social and health education (PSHE) and 

to the development of a healthy lifestyle.  The initiative of the ‘health week’ enables pupils 

to experience a wide range of opportunities to help them to become better aware of the 

nature of a healthy lifestyle.  Significant emphasis is placed on the international aspect of the 

school.  Formal events are used to good effect, such as an ‘international day’ where all the 

nationalities represented in the school each provide a stand to share their cultural 

background and tradition.  Pupils visit many places of interest, both locally and further 

afield.  A wide range of visits is undertaken, from a visit to the European Space Centre to 

one at the sewers of Brussels.  In addition, pupils have a residential visit to a centre in South 

East England.  The contribution of visitors, including representatives of charities, enriches 

the curriculum. 

2.6 Pupils benefit from a curriculum that is enhanced by an extensive range of activities for a 

school of this size.  Activities include drama, jewellery making and palaeontology, as well as 

sport and cooking.  Pupils commented very favourably on the activities in their pre-

inspection questionnaires and in conversations with inspectors. 
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2.7 The current age profile means that very few pupils are close to transferring to senior schools.  

Support for these pupils is provided effectively on an individual basis, as and when it is 

needed.  The very positive relationships and atmosphere in the school ensure a smooth 

transfer between departments. 

Pupils’ Learning and Achievements 

2.8 Pupils are effective learners and considering their age and abilities, their achievement is 

creditable.  This represents successful achievement in view of the fact that almost all of their 

learning is in English, which is not the first language for most pupils.  This achievement 

accords with the school’s aim of helping pupils to fulfil their potential.  Inspection evidence 

agrees with the school’s self-evaluation that pupils achieve well. 

2.9 Pupils in the Foundation Stage are well grounded in the knowledge, skills and understanding 

in the Foundation Stage curriculum.  They attain the levels nationally recommended in 

England for children of that age.  Pupils’ completed work and lesson observations across the 

remainder of the school show that pupils achieve well in all of the areas of education 

provided, a judgement which is amply supported by pupils’ performance in the English 

national tests at age 7, though because the results of the tests are not externally verified they 

cannot be compared with the averages of maintained primary schools in England.  Little 

noticeable difference was seen in the relative attainment of different groups of pupils.  

Occasionally, the completed work of the very able pupils showed that they were capable of 

further challenge.  The few pupils with learning difficulties make good progress. 

2.10 Among the school’s individual and group success, the choir has participated in a recording 

of Christmas carols for sale by a local charity.  A number of boys play in local football 

teams.  The school has received praise for its musical and drama productions in which all 

pupils participate. 

2.11 Pupils’ learning skills are well developed.  Pupils have positive attitudes to their learning 

and work hard in response to the strong and interesting teaching.  They apply themselves 

well to their work.  Pupils show considerable skills in speaking in English and express 

themselves confidently.  This represents considerable achievement.  Those pupils who are at 

an early stage of learning spoken English are confident enough to use what language they 

have, knowing that their teachers and peers respect their efforts.  Across the school, pupils 

listen attentively to their teachers and to each other.  They follow instructions well.  Pupils 

are confident in thinking critically, for example when a younger pupil explained about 

camouflage to his peers.  Older pupils competently develop an argument, for example in 

discussion in history about the Aztecs.  Completed work showed that pupils had competently 

made notes as part of their research. 

2.12 The generally rapid progress made in literacy is especially notable because of the pupils’ 

linguistic backgrounds.  For example, in the Reception class, pupils accurately recognised 

words that rhymed in a text and readily suggested words of their own to complete further 

rhymes.  Older pupils competently wrote imaginative scripts for advertisements.  Where 

pupils have fewer opportunities to write for a wide range of purposes and audiences, 

progress in writing is not as rapid.  Pupils read well in English as the school places 

considerable emphasis on this aspect of literacy. 

2.13 Pupils achieve well in numeracy, especially in their skills in calculation.  For their age they 

have a good understanding of computational skills.  Older pupils competently calculate with 

decimals and have a secure understanding of the equivalence of fractions.  Pupils apply their 

mathematical skills well in mathematics lessons and in other subjects.  For example, in 



 British International School of Brussels  

 

 

4 

design and technology they measure accurately to scale and in science they represent the 

findings of experiments using graphs. 

2.14 In information and communication technology lessons, pupils demonstrate their confidence 

and competent skills.  They apply their skills with relish when they complete their class 

‘blogs’, which often include photographs taken on educational visits.  In lessons, older 

pupils research effectively using the internet and prepare presentations of their findings. 

2.15 Pupils quickly settle in lessons and activities, and concentrate well.  They are very 

supportive of each other and readily help each other with spoken language.  When given the 

opportunity, they readily collaborate very effectively, for example when designing switches 

to operate electrical circuits in Year 4.  Pupils organise their work effectively.  When 

working independently, they think creatively, as when a young pupil spontaneously searched 

for a container with a word on it that the teacher wished to spell.  Pupils’ positive attitudes 

lead to an environment where they enjoy learning and do so with confidence. 

Spiritual, Moral, Social and Cultural Development of Pupils 

2.16 Pupils’ personal development is well advanced.  The school successfully meets its aims of 

developing individual self-worth and respect for others.  A major strength of the school is in 

its rich cultural mix, where pupils from many cultural backgrounds readily make friends and 

work and play very harmoniously.  Parents are very supportive of the values demonstrated 

by the school. 

2.17 Pupils have a strong sense of self-esteem.  They feel valued and are happy and confident, as 

the school has an atmosphere of respect and care for others.  The excellent relationships in 

the school enable pupils from a number of faith backgrounds to share their beliefs and 

traditions, although religious education is not taught.  One older pupil commented that 

through learning about other religions, “you come to respect them”.  Parents of different 

faiths are involved in school assemblies that develop understanding of the importance of 

religions to believers.  Throughout the school, a strong sense of community in which 

everyone feels a part is evident. 

2.18 Through the system of ‘golden rules’ and the excellent example set by adults, the pupils 

successfully distinguish right from wrong.  This does not just apply to keeping to the rules 

but also to making moral choices.  From the very start in the Foundation Stage, children 

learn to share and to consider others.  Pupils know and respect the rules and understand that 

they are for their benefit.  In activities known as ‘circle time’ in their PSHE lessons, pupils 

thoughtfully discuss moral issues.  For example in a lesson in Year 1, they discussed ways in 

which they could deal with temptation. 

2.19 Pupils show a strong sense of social awareness.  They readily use their initiative to help each 

other in lessons, especially with spoken English.  In a lesson researching the Aztec 

civilisation, pupils effectively used their initiative to plan a presentation arising from their 

research.  Pupils successfully take responsibility for their own conduct and this is clearly 

seen in the courteous behaviour which is the norm.  They show concern for the welfare of 

others, raising money for street children in Africa and for a local children’s hospital in 

Brussels.  Through the experiences provided by the school, pupils develop an understanding 

of what it means to be a citizen, especially in the European Union.  Pupils exercise 

responsibilities conscientiously, for example collecting and returning attendance registers, 

and older pupils look after younger ones.  An annual residential educational visit to England 

provides further opportunities for pupils to develop socially. 
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2.20 Pupils’ cultural development is outstanding.  They are enthusiastic in their respect for their 

own culture and for the many other cultures represented in the school.  An older pupil 

commented that “you meet new people who don’t do the same thing as you.”  Another 

explained that “you can get inspired by the culture of another country.”  Informal occasions, 

such as looking at each other’s lunch boxes and discussing their contents, are very effective.  

Several pupils commented that they looked enviously at the sushi pupils from Japanese 

backgrounds were eating and wished that their cheese was more interesting.  The annual 

‘international day’ organised by parents enables pupils to learn even more about each other’s 

cultures.  In addition, visitors to the school effectively share their cultural backgrounds with 

the pupils. 

The Quality of Teaching (Including Assessment) 

2.21 The teaching is strong and is reflected in pupils’ successful achievement.  It enables all 

pupils to make clear progress in knowledge, understanding and skills.  The quality of 

teaching effectively supports the school’s aim that pupils are successful in their academic 

development.  Parents’ responses to questionnaires sent by the governors over several years, 

and to that sent prior to the inspection by inspectors, show strong parental support for the 

teaching in the school.  The assessment of pupils’ completed work is secure. 

2.22 The excellent relationships between teachers and their pupils enhance the quality of teaching 

and enable pupils to make the most of their intellectual, physical and creative talents.  

Teaching takes place in an atmosphere of mutual trust and encouragement, very much in line 

with the school’s aims.  Pupils are encouraged to think for themselves.  They readily express 

their views and answer teachers’ questions knowing that the teachers will respect their 

answers, even if they are incorrect.  A comment often heard in discussions with pupils was 

“teachers really help you when you are having difficulty with your work.”  Inspection 

evidence endorses pupils’ positive views. 

2.23 Where teaching is excellent, it is imaginative and lessons are extremely purposeful.  

Teachers have high expectations of what pupils are to achieve.  For example in a design and 

technology lesson, useful links were made with work pupils were doing in science.  These 

links enabled pupils to improve their designs.  Effective use is made of questions to probe 

pupils’ understanding and to consolidate previous learning.  Questions such as “tell me how 

you came to that answer?” are used to good effect. 

2.24 Teachers have a secure command of the subjects they teach and make good use of their 

specialist knowledge, for example in music lessons where pupils showed high standards of 

singing and musical knowledge.  In the Foundation Stage, teachers have a good 

understanding of the needs of young children and of the requirements of the Foundation 

Stage curriculum.  In the Nursery, staff strike an effective balance between enabling children 

to make choices for themselves and to respond to adult-initiated tasks. 

2.25 Across the school, teachers use the size of the classes to good effect and know their pupils 

well.  They have a detailed knowledge of the strengths and areas for improvement of 

individual pupils.  Lessons are well planned and usually take due account of pupils’ needs.  

In some cases special work is provided for the very able pupils.  A range of appropriate 

teaching methods is employed.  Lessons move briskly to make the best use of available time.  

Where teaching is less effective, the pace is not as brisk and similar work is provided for all 

pupils, with more support from the teacher where deemed necessary. 

2.26 Teachers have high expectations for pupils’ behaviour and teachers and pupils regard a high 

quality of behaviour as being the norm.  Sympathetic but firm classroom management 
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encourages pupils to behave well.  Lessons usually exude an atmosphere of calm endeavour 

with high levels of concentration. 

2.27 Teachers make effective use of resources that are well suited to the tasks in hand.  All 

classrooms have interactive whiteboards which teachers and pupils use to good effect.  For 

example in a lesson with older pupils, the effective use of the whiteboard enabled them to 

visualise the size of angles.  In a lesson about subtraction, pupils in Year 3 used the 

whiteboard to help them explain how they had calculated by counting back from the larger 

number to the smaller one. 

2.28 Teachers regularly and accurately assess their pupils’ work.  In the Foundation Stage, 

teachers frequently make and record assessments of children’s progress using the national 

Foundation Stage Profile in use in England.  Elsewhere, the school uses a range of 

assessments including optional English National Curriculum tests to compare the levels of 

pupils’ attainment against national norms in England.  A standardised assessment of pupils’ 

progress used widely in England has recently been introduced for younger pupils and plans 

are in hand to use it progressively through the age groups.  Whilst teachers use the 

information from assessment well to plan work in the short term, the use of this to plan in the 

longer term is under-developed. 

2.29 Detailed and thorough assessment is made of pupils’ fluency in English for those whose 

spoken English is at an early stage of development.  Very effective use is made of materials 

nationally used for this purpose in England.  Detailed records are kept, not only of fluency, 

but also of confidence.  This information is well used to plan work and to encourage pupils.  

For example, one pupil, at a very early stage, relished being able to mimic a television news 

reader, complete with large black glasses.  Careful attention is paid to ensure that work 

pupils undertake on an individual basis with a support teacher is linked to the work being 

undertaken by the remainder of the class.  Effective support is provided on an individual 

basis for the few pupils with learning difficulties. 

2.30 A detailed marking policy guides teachers but this is not followed consistently, mainly 

because the responsibility for monitoring its implementation is not clearly defined.  

Teachers’ marking often gives pupils praise and encouragement.  Rarely, however, are pupils 

provided with written guidance as to how they could improve their work.  Pupils are set a 

target to aim for in literacy and mathematics each term.  Although new targets are usually set 

assuming that targets have been reached, pupils do not receive written feedback as to how 

well they have done. 
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3. THE QUALITY OF CARE AND RELATIONSHIPS 

The Quality of Pastoral Care, and the Welfare, Health and Safety of 

Pupils 

3.1 The quality of pastoral care is outstanding and is a major strength of the school.  The care 

provided meets the key school aim of respecting pupils as individuals.  At the heart of the 

care is the very strong sense of community within the school.  Careful attention is paid to 

pupils’ welfare, health and safety.  Parents are very appreciative of the care their children 

receive, and many of the parents spoken to cited this as a major reason for their selection of 

the school. 

3.2 The school provides an atmosphere of trust and warmth where pupils are happy and know 

that they always have someone to turn to.  Relationships between adults and pupils and 

amongst pupils are excellent.  Both pupils and adults care for each other and this leads to a 

very positive atmosphere in which the school community operates on the basis of mutual 

respect.  This is a special strength of the school, which provides highly effective support and 

guidance.  In their response to the pre-inspection questionnaire the pupils indicated that they 

greatly enjoyed being at the school, as they were positive about what the school did for 

them. 

3.3 Pastoral arrangements are loosely defined but are very effective.  Class teachers know their 

pupils very well.  Pupils readily turn to any teacher for guidance and support.  Many 

explained that the headmaster is “always around” and will always help them if they have a 

difficulty.  Staff as a whole regularly review the academic and pastoral needs of all the 

pupils and plan appropriate action where necessary. 

3.4 Comprehensive arrangements are implemented effectively to promote high standards of 

behaviour.  These are based on ensuring that all pupils have high self-esteem and feel 

valued.  Emphasis is placed on praise, ensuring the welfare of all, and the importance of 

loyalty.  Positive action by pupils is rewarded with house points.  In conversations with 

inspectors, pupils commented that they felt the ‘golden rules’ for behaviour were fair and 

gave thoughtful reasons as to why, in their opinion, one was more important than another. 

3.5 Thorough attention is given to the prevention of bullying and harassment.  Pupils are fully 

aware of the school’s anti-bullying stance as displays and posters around the school 

reinforce the measures in place.  In discussions with inspectors, pupils across the school 

indicated that instances were rare and that should bullying occur they were confident that 

teachers would deal with it swiftly and robustly.  Effective arrangements, based firmly on 

the school’s values, are in place and implemented to deal with unacceptable behaviour. 

3.6 Appropriate arrangements are made, and successfully implemented, to secure the welfare 

and health and safety of pupils.  Thorough attention is paid to child protection.  Policies are 

implemented effectively.  Staff have received relevant training in this matter.  A central 

record has been established, and the necessary checks on suitability are securely part of the 

school’s recruitment of staff.  Protection against fire is thorough, with sensible measures in 

place regarding evacuation and other precautions.  Admission and attendance records are 

kept according to the English system.  Prudent risk assessments are undertaken for 

educational visits. 

3.7 Pupils are encouraged to live healthily.  Due attention is paid to this in the PSHE programme 

and in the science scheme of work.  Older pupils, for example, have written poems about 

keeping their hearts healthy, and a ‘healthy lifestyle week’ is held.  Opportunities are 
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provided for pupils to take exercise both in the curriculum and in extra-curricular activities.  

School meals are not provided and parents are given advice about healthy packed lunches. 

The Quality of Links with Parents and the Community 

3.8 The school has an excellent partnership with parents and this reflects the significant part 

they played in the creation of the school.  Considerable links have been established with the 

community.  This overall quality is very much in line with the school’s self-evaluation. 

3.9 The parental questionnaire conducted prior to the inspection revealed a high degree of 

parental satisfaction with almost all aspects of the school, especially in areas such as 

teaching, involvement in the work of the school, information about children’s progress, the 

help and guidance given to pupils, the behaviour of pupils, and the values promoted. 

3.10 A small minority of parents who completed the questionnaire were concerned about the 

handling of their concerns.  Inspection findings show that the small number of parental 

concerns has been handled with due care.  Parents have access to a detailed complaints 

procedure and a significant majority who completed the questionnaire indicated that the 

school handled their concerns appropriately.  Most of these are dealt with informally, and 

the headmaster and staff operate an ‘open door’ policy and are willing to meet with parents. 

3.11 A few parents were also concerned with the level of support for pupils with learning 

difficulties and for those who are gifted and talented.  Inspection findings show that the level 

of support given to the few pupils with learning difficulties enables them to make good 

progress.  Gifted and talented pupils usually make good progress but occasionally the work 

they are given does not fully challenge them. 

3.12 Parents are given many opportunities to become involved in the life and work of the school.  

The active Parents and Teachers Association (PTA) encourages a very healthy partnership 

with the school through its busy programme of social and fundraising activities.  Each year 

the PTA organises an extensive ‘international day’ at a weekend where each of the 

nationalities represented in the school puts on a display of aspects of its cultural traditions, 

especially food.  Parents have played a major role in setting up the library and computer 

network, and improving the school play area.  A number of parents regularly support pupils’ 

reading and accompany classes to the swimming pool. 

3.13 Parents are provided with regular and good quality information about their children’s 

progress.  A detailed written report is provided for parents at the end of the school year, 

covering all the subjects taught.  Reports give accurate information about pupils’ progress 

and attainment in each subject but they do not provide suggestions as to how they can 

improve.  Regular opportunities are provided for parents to discuss their children’s progress 

and what is needed for improvement.  Each week, classes put aside a period for parents to 

meet their children’s teacher.  In addition, parents’ meetings are held three times a year.  

Parents of younger pupils frequently have a brief informal meeting with teachers at the start 

of the school day.  Parents are actively encouraged to discuss their children’s progress 

whenever they wish.  The school takes its partnership with parents in their children’s 

education very seriously. 

3.14 The school has very effective and most appropriate systems for communicating with parents.  

Parents have access to an informative prospectus and to a website which is currently being 

updated as part of the school’s plan for development.  A weekly newsletter is emailed to all 

parents.  In addition, each class sends an electronic ‘home-school book’ outlining what has 

happened during the week.  For example, included in the home-school book for a class of 
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younger pupils under literacy, is a comment that “we did write a letter to Santa.  We also 

looked at the phoneme ‘or’, as in the word short.”  Parents now have access to pupils’ class 

‘blogs’ in which pupils share what they have been doing. 

3.15 Successful links have been forged with the wider community.  Pupils participated in the 

recording of a CD of Christmas carols for a local charity.  Further local causes are supported, 

for example through a swimathon the school conducted to raise money.  Other charities 

nearby such as a children’s hospital are supported, in addition to the project to support street 

children in Africa.  Students from a local teacher-training centre visit the school. 
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4. THE EFFECTIVENESS OF GOVERNANCE AND 

MANAGEMENT 

The Quality of Governance 

4.1 The governance of the school is outstanding.  The proprietors, one of whom is the 

headmaster, established the school in 2000 and since then have very effectively overseen its 

development.  A board of governors was formed when the school was founded and consists 

mainly of elected parents, with the headmaster as an ex officio member.  The role of the 

board is clearly defined as one of advice and support.  Other board members work closely 

with the headmaster and this relationship contributes significantly to the high quality of 

governance.  The school is successfully meeting its aim to provide an environment well 

suited to enhance pupils’ academic and personal development. 

4.2 The structure for governance ensures that a clear educational direction has been set for the 

school.  The successful development of the school is clearly evident in the growth of pupil 

numbers and in the recent acquisition of another building to provide much needed 

accommodation and to establish separate infant and junior departments.  Pupils benefit from 

being taught in small classes and by well-qualified and conscientious staff. 

4.3 The proprietors, together with the board of governors, have an excellent understanding of the 

school’s educational provision.  This information has been used effectively to draw up a 

school development plan which is concerned with the opening of the new building and 

immediate curricular issues.  The board regularly seeks parents’ views each year.  This 

information is used effectively by the proprietors in the development of the school.  Staff 

have ready access to the proprietors who are both also members of staff.  In addition, the 

board provides parents with an annual report highlighting the work of the board and the 

school over the preceding year. 

4.4 The proprietors are particularly effective in ensuring that the school fully meets its 

responsibilities for the welfare, health and safety of the pupils. 

The Quality of Leadership and Management 

4.5 The leadership and management of the school are effective.  The senior management team 

has provided high quality leadership which has led to the successful development of the 

school in which its aims and ethos are strongly realised.  However, the management structure 

does not take account of the recent expansion of the school into two departments on two 

sites, and the roles and responsibilities of those in management are not sufficiently clear as 

to monitoring and evaluation. 

4.6 The senior management team has been successfully expanded by the appointment of a 

deputy head.  A review of the planning of the curriculum was undertaken, which has resulted 

in a planned curriculum for the school as a whole.  High priority is being given to the 

expansion of the school but also to the consolidation of what has been achieved.  To this 

end, a number of co-ordinators have recently been appointed and they have made a useful 

start in the development of their role in relation to providing support and advice to their 

colleagues. 

4.7 Although the senior management team has a good understanding of the work of the school, 

systematic monitoring of the education provided is not in place.  This has led to 

inconsistencies, for example in the implementation of the marking policy.  The policies 
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concerned with pupils’ welfare, health and safety are securely in place and implemented.  

These are systematically monitored and ensure that English regulatory requirements are met. 

4.8 When the school was much smaller, useful informal arrangements and procedures were 

established.  These are implicit but are not always confirmed in written policies or guidance.  

The high quality support for pupils with English as an additional language is a case in point.  

As the school has grown, these informal arrangements are no longer as effective.  So, it is 

difficult to judge what impact policies and guidance are having.  The emphasis being placed 

by the senior management team on consolidation is a response to this need. 

4.9 The teamwork amongst the staff is first class, as is their morale.  These positive attitudes 

play a great part in the strong teaching and the excellent pastoral care provided for the 

pupils.  The staff are well qualified and have benefited from in-service training at school 

level and as individuals at courses outside the school.  Induction of staff new to the school is 

dealt with effectively on an informal basis.  The school does not have any newly qualified 

teachers.  As a start to the full introduction of staff appraisal, staff currently undertake peer 

appraisals.  Staff recruitment is well managed, with important checks regarding child 

protection being made and the necessary records kept. 

4.10 Effective financial planning has ensured that resources and accommodation are well matched 

to educational needs.  The building has been sympathetically converted for use as a school, 

as it has successfully retained its significant architectural beauty and still provides suitable 

accommodation for teaching.  It is to the school’s credit as a result of hard work that the new 

building opened on time at the start of the current term.  The Nursery and Reception classes 

are well resourced to meet the requirements of the Foundation Stage.  In the rest of the 

school, classrooms are well equipped and pupils have access to a set of laptop computers.  

The library is well stocked with books in English as well as a number of bilingual texts. 

4.11 The school is kept clean and is well cared for.  The internal environment is enriched with 

well-constructed displays and collections of pupils’ completed work. 

4.12 Communication is efficient throughout the school and is effectively facilitated by the 

arrangements for staff meetings and informal plans.  The administrative staff and support 

staff play an important part in ensuring that the school runs smoothly. 
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5. CONCLUSIONS AND NEXT STEPS 

Overall Conclusions 

5.1 The school has successfully developed since its foundation in 2000.  The international 

dimension of the school has been developed very effectively and is reflected in pupils’ 

outstanding cultural development.  The key aim to ensure that all pupils succeed is met 

effectively.  Pupils achieve good standards as teaching is strong, and they make good 

progress in their learning.  Pupils’ personal development is good and reflects the outstanding 

pastoral support they receive.  The excellent relationships between staff and pupils result in 

pupils having very positive attitudes to their learning.  Effective attention is given to 

safeguarding pupils’ welfare, health and safety.  The curriculum pays careful attention to the 

needs of the multilingual community.  The recent consolidation of the planning of the 

curriculum has improved coherence of planning but needs further refinement to ensure that 

pupils of all abilities are consistently challenged.  Parents are very supportive of the school 

which enjoys excellent links with them and worthwhile links with the community, to the 

benefit of the pupils.  Governance by the proprietors is outstanding.  The high quality 

leadership of the senior management team has ensured that the school has prospered and that 

the education provided is firmly in line with the school’s aims and values.  Current 

management arrangements were appropriate when the school was smaller, but are in the 

process of further development in order to increase their effectiveness.  The roles and 

responsibilities of staff in management are not clearly defined, especially with regard to 

monitoring and evaluation. 

5.2 This inspection is the first to be undertaken by ISI of this school. 

5.3 The school meets all the English regulatory requirements either directly or through their 

local equivalents. 

Next Steps 

5.4 In order to consolidate its successful development and to make further progress, the school 

should: 

1. establish a clear management structure to take account of the expansion of the school 

into two departments on two sites; 

2. clarify the roles and responsibilities of those in management, especially with regard to 

monitoring and evaluation; 

3. ensure that written and explicit procedures, policies and guidance are established to 

replace current informal arrangements; 

4. further refine the recent planning of the curriculum to ensure that it consistently 

challenges pupils of all abilities. 

5.5 No action is required in respect of the English regulatory requirements. 
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6. SUMMARY OF INSPECTION EVIDENCE 

6.1 The inspection was carried out from 6
th
 to 9

th
 May 2008.  The inspectors examined samples 

of pupils’ work, observed lessons and conducted formal interviews with pupils.  They held 

discussions with teaching and non-teaching staff and with the proprietors, observed a sample 

of the extra-curricular activities that occurred during the inspection period, and attended 

registration sessions and assemblies.  The responses of parents and pupils to pre-inspection 

questionnaires were analysed, and the inspectors examined a range of documentation made 

available by the school. 

List of Inspectors 

Mr Rod Sharman Reporting Inspector 

Mrs Janet Brock Head of Pre-prep, COBIS school 

Mrs Sally Gray Head of Foundation School, COBIS school 
 


