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PREFACE

This inspection report follows the ISI Schedule for the inspection of British schools 
overseas.  The inspection consists of two parts: a preliminary two-day visit followed by a 
four-day (team) inspection.  The previous ISI inspection was in September 2009.

The Independent Schools Inspectorate (ISI) is a body approved by the British Government 
for the purpose of inspecting schools in England and overseas.  As such, ISI reports to the 
English Department for Education (DfE) on the extent to which schools meet the relevant 
Standards for British Schools Overseas and the ISI Framework requirements.  ISI is also 
the agency responsible for the inspection of schools in membership of the Associations of 
the Independent Schools Council (ISC).  Accordingly, ISI inspections of British schools 
overseas are required to:

 help schools to improve the quality and effectiveness of pupils’ education and of the 
care for their welfare;

 provide objective and reliable inspection reports which help schools to recognise 
and build on their strengths and to identify and remedy any weaknesses;

 inform parents and the wider public of the quality of British schools overseas by 
placing reports in the public domain;

 report to the DfE the extent to which schools comply with the published Standards 
for British Schools Overseas;

 where applicable, assure ISC Associations that their member schools maintain the 
quality of provision expected.

ISI inspection is for the benefit of the pupils in the schools and through public reporting 
makes the information available to parents, governments and the wider community.

Inspections for British schools overseas follow closely the framework and guidance for 
independent school inspection in England.  The major difference is that schools in England 
must comply with the Education (Independent School Standards) (England) Regulations 
2010, which do not apply with legal validity to schools outside the United Kingdom.  
However, the inspection of overseas schools takes account where possible of compliance 
with any local requirements and it judges the extent to which the schools comply with the 
British Government’s Standards for British Schools Overseas.  The range of these 
Standards is as follows.

1. The quality of education provided by the school (Curriculum, Teaching and 
Assessment).

2. The spiritual, moral, social and cultural development of pupils.
3. The welfare, health and safety of the pupils.
4. The suitability of the proprietor and staff.
5. The premises and accommodation.
6. The provision of information for parents, carers and others.
7. The school’s procedures for handling complaints.
8. The quality of provision for boarding.
9. Leadership and management of the school.

The inspection of the school is from an educational perspective and provides limited 
inspection of other aspects, though inspectors will comment on any significant hazards or 
problems they encounter which have an adverse impact on children.  The inspection does 
not include:

(i) an exhaustive health and safety audit
(ii) an in-depth examination of the structural condition of the school, its services 

or other physical features
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(iii) an investigation of the financial viability of the school or its accounting 
procedures

(iv) an in-depth investigation of the school’s compliance with employment or 
company law.
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1. THE CHARACTERISTICS OF THE SCHOOL
1.1 The British School in The Netherlands (BSN) was founded in The Hague in 1931 as 

The English Kindergarten and Prep School, with 26 students.  The expansion of The 
Hague as a centre for international commercial and governmental organisations has 
had a significant impact on the development of the school since then.

1.2 The school operates on four sites in or close to The Hague: Junior School Vlaskamp 
(JSV), Junior School Leidschenveen (JSL), Junior School Diamanthorst (JSD) and 
the Senior School Voorschoten (SSV), with a combined total of 2184 students on 
roll.  Its mission statement and aim are to develop and challenge the whole 
individual — ‘head, hand and heart’ — producing students with high aspirations and 
confident independence.  The school aspires to be ‘Internationally British’.

1.3 The school is organised as an Association (vereniging), established under Dutch law 
as a not-for-profit organisation.  The Association has a maximum of thirty-five 
nominated members, drawn from three distinct groups: employer organisations 
whose employees have children at the school, special interests groups such as 
international organisations in The Netherlands and independent members who have 
no association with the other groups.  Eight members of the Association form the 
board of governors.  Six governors are appointed by the general meeting of the 
Association.  A further governor is appointed by the British Ambassador, who is the 
chair of the Association.  A governor for parental interests is elected by the parents 
and formally appointed by the Ambassador.

1.4 The school’s chief executive officer and principal is in overall charge of the group of 
schools.  A new principal took up post in September 2015.  Each individual school 
has its own headteacher and senior management team.  The four headteachers, the 
principal, the executive assistant to the principal and the director of finance form the 
board of management of the whole school and the centralised business units.  
Individual schools work closely together and have common systems and structures.  
The central business units handle admissions, marketing and communication, 
human resources, information and communication technology (ICT) support and 
transport for all of the schools.

1.5 The school serves a largely professional group of parents who work for multi-
national companies, European organisations and the diplomatic service.  About a 
quarter of the students are British but a considerable number of these do not come 
directly to the school from the UK.  The remaining students come from a wide variety 
of different countries.

1.6 Students are not selected on their previous academic performance, but through 
recognition of a desire to learn in an international environment and participate in the 
school’s wide-ranging curriculum.  Although the school admits students from a wide 
range of abilities, the overall profile is above the average for schools in the UK.  A 
key feature of the school is that a large number of students join or leave throughout 
the year.  Students typically stay at the school for three to four years, and a 
significant minority stay for a relatively short time, depending on the nature of their 
parents’ employment.  A few students spend their entire school career at the BSN.  
A high proportion of the students have English as an additional language (EAL).  
Most students are working in their second language and many in their third 
language, and a number arrive with very little English.

1.7 Junior School Diamanthorst, near to the centre of The Hague, opened in 2003 and 
has 302 students aged from 3 to 11.  It is the smallest of the junior schools.  Around 
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50 nationalities are usually represented in the school.  Of the 78 students who have 
EAL, 64 receive individual support; many have dual nationality but have not lived in 
their country of nationality.  Twenty students have been identified as having 
additional educational needs (AEN) and receive specialist support.

1.8 Junior School Vlaskamp, located in a suburb of The Hague, is the largest of the 
junior schools and opened in 1998.  It has 547 students aged from 3 to 11, with over 
50 nationalities and more than 45 languages represented.  There are 332 students 
with EAL, 110 of whom receive specialist support.  Of the 43 students who have 
been identified with AEN, 37 receive specialist support.

1.9 Junior School Leidschenveen opened in September 2009 and moved to a purpose-
built school on the outskirts of The Hague in 2010.  There are 434 students on roll 
aged from 3 to 11.  Many different nationalities are represented, with 35 languages 
spoken.  Many students speak more than one language.  Of the 308 students 
identified with EAL, 33 receive specialist support.  A total of 26 students have been 
identified with AEN and receive assistance.  The school has a higher percentage of 
Dutch children than the other junior schools.

1.10 The senior school, located in the outer suburb of Voorschoten, currently has 901 
students on roll, aged from 11 to 18.  Of these, 497 have EAL, 83 of whom receive 
specialist support.  Only 10 per cent of students are Dutch and they are mostly from 
multi-national backgrounds or have received some education outside The 
Netherlands.  A total of 99 students are identified as having AEN, 52 of whom 
receive specialist support.  The average length of stay is nearly four years.

1.11 The previous inspection, in 2009, looked at JSV, JSD, JSL, SSV and Assen Junior 
School (which has now closed), although JSD was not inspected in full during that 
inspection because it had previously been inspected in 2007.

1.12 English National Curriculum nomenclature is used by the school from Year 1 
onwards and throughout this report to refer to year groups.  The school refers to the 
Nursery as Foundation 1 and to Reception as Foundation 2, collectively known as 
the Early Years.
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2. THE SUCCESS OF THE SCHOOL

2.(a) Main findings

2.1 The school is highly successful in achieving its aims for educating the students in an 
international environment of excellence.  At all levels of the school, the achievement 
of students is excellent.  Many students arrive and depart through the school year, 
and most do not have English as their first language.  They quickly absorb the 
school’s ethos of excellence and of being Internationally British.  Children in the 
Early Years show a high standard of progress in language development, allowing 
them to progress at an excellent rate across the other areas of learning.  Elsewhere 
in the junior schools, students make progress that is excellent in relation to the 
average for those of similar abilities, a considerable achievement given their often 
limited grasp of English.  In the senior school, students taking GCSEs and A levels 
attain at levels that are above the English national average for maintained schools, 
representing good progress; those taking the International Baccalaureate (IB) 
Diploma Programme reach levels above the worldwide average, and show high 
progress.  Progress in English language and literature is similarly high.  Attitudes to 
learning are exemplary.  The curriculum is excellent.  In all parts of the school, it is 
demanding and appropriately reflects the international character of the school.  It 
also provides well for the range of the needs of the students.  The wide range of 
extra-curricular provision across the school offers challenging opportunities for 
personal and academic development.  Teaching is excellent; teachers have strong 
knowledge of their subject and of the students’ needs.  Lessons are well planned; 
great care is taken to match work to the abilities and language skills of the students.  
In both junior and senior schools, a small number of teachers are not following the 
clear policies on marking.  In addition, the very many areas of excellence in teaching 
are not being monitored sufficiently systematically to drive up practice in every 
classroom.

2.2 The personal development of the students is excellent.  The great diversity of their 
languages and cultures is an invaluable part of the students’ development; it sits 
very securely alongside the Internationally British basis of the school.  Students grow 
up to be tolerant, knowledgeable and confident members of the world community, 
drawing from each other’s experiences.  The arrangements for welfare, health and 
safety are excellent.  The schools meet all requirements of both the Dutch and 
British Schools Overseas systems.  The safeguarding of students is given the 
highest priority; staff are checked before starting work and are trained thoroughly in 
this area.  Pastoral care is excellent.  The relationships between staff and students, 
and amongst students themselves, are of the highest quality, from the Early Years to 
the sixth form.  Students respond in an exemplary way to the clear expectations of 
good behaviour and the school’s strong stance on bullying.

2.3 Excellent governance by a board with a wide range of skills has ensured that the 
schools have benefited from a clear strategic vision.  As a result, educational 
standards, financial planning, and investment in human and physical resources are 
all of high quality.  Governors hold the school to account; they are informed about its 
work.  Leadership and management are excellent, as reflected in the very high 
quality of the students’ academic and personal development.  Leaders have a sharp 
focus on policy implementation and on safeguarding.  There is a clear plan for the 
development of the schools; implementation is monitored carefully.  Middle leaders 
do not always monitor provision actively, particularly in the consistency with which 
teaching is delivered in line with clearly articulated expectations.  The school enjoys 
an excellent partnership with parents, carers and guardians.  Parents receive a wide 
range of information about the school and value the various ways that they can 
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access it.  The concerns of a small minority of parents over the provision of progress 
reports were not supported by inspection evidence; parents receive regular and 
detailed progress reports and staff are very accessible if further information is 
required.

2.(b) Action points

(i) Compliance with the Standards for British Schools Overseas
(The range of the Standards for British Schools Overseas is given in the Preface)

2.4 The school meets all the requirements of the Standards for British Schools 
Overseas.

(ii) Recommendations for further improvement

2.5 The school is advised to make the following improvements.

1. Ensure that all teachers follow the schools’ clear policies on marking at all 
times.

2. Ensure that the many areas of excellence in teaching and learning are 
systematically identified and shared so that the highest quality learning 
experience is available to every student in every lesson.
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3. THE QUALITY OF ACADEMIC AND OTHER ACHIEVEMENTS

3.(a) The quality of the pupils’ achievements and their learning, 
attitudes and skills

3.1 The quality of the students’ achievements and their learning, attitudes and skills is 
excellent.  The school is successful in meeting its aims of providing a world-class 
education to individual students of all nationalities, developing their potential while 
encouraging self-discipline and critical thought.  The overwhelming majority of the 
parents who responded to the pre-inspection questionnaire were pleased with the 
progress that their children make at school.

3.2 Although the vast majority of students are working in their second or third language, 
they rapidly acquire the basic skills necessary to progress through the curriculum.  
New students arriving at the school at points other than the beginning of the 
academic year are quickly able to cope with all subjects as a result of the excellent 
support provided.  Across the school, standards of reading are high and students 
write fluently.  As they move through the junior and senior schools, their reading 
skills develop rapidly and writing shows considerable ability to master a variety of 
genres.  In the sixth form, students write with a high degree of sophistication and are 
encouraged to read widely around their subjects.  Students throughout the school 
are articulate.  In the Early Years, the constant use of questioning by teachers 
ensures that all children, including those who arrive with little English, listen and 
speak confidently and with accuracy.  As they move through the school, students 
have excellent speaking and listening skills, and use a wide and varied vocabulary 
and a register appropriate to context.  Students of all ages acquire secure 
mathematical skills and are able to apply them effectively and accurately in their 
work across the curriculum.  Students acquire strong skills in ICT and use them with 
great confidence and creativity to support their learning.

3.3 At all ages, students’ creative skills are excellent and are evident throughout, for 
example in art and poetry displays in the junior schools, where creative thinking is 
also widely evident in the vibrant visible learning environment around the school 
corridors and in the students’ digital learning.  Less able children in Year 4, for 
example, who were learning Kung Fu punctuation, filmed both the actions and 
examples of how they had used the skills in written work.

3.4 Students throughout the school apply logical and independent thought in their 
lessons.  For example, in an Early Years classroom, a range of sensory and open-
ended activities, both indoors and outdoors, enabled a deep level of thinking.  The 
students enjoy physical education (PE) lessons.  These high standards provide a 
secure foundation for the future, and the students are very well prepared for the next 
stages in their education.

3.5 Students’ individual and team achievements are notable in their sporting, musical 
and extra-curricular activities.  Some activities gain international acclaim, such as 
the high number of participants achieving The Duke of Edinburgh’s International 
Award at gold level, or the Green Flag awarded to the school’s Eco Committee.

3.6 Students’ attainment in the junior schools cannot be measured in relation to average 
performance in English national tests but through lesson observations, interviews 
with students, work scrutiny and analysis of the school’s own data, it is judged to be 
excellent in relation to English national age-related expectations.  The following 
analysis uses English national data for the years 2012 to 2014, the most recent 
three years for which comparative statistics are available.  Results at GCSE are 
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above the UK average for maintained schools, and similar to that for maintained 
selective schools.  In the sixth form, A-level results are above the UK average for 
maintained schools and similar to that for maintained selective schools.  The 
school’s IB results are well above the worldwide average and similar overall to the 
UK average for schools that enter students for the IB.  Nearly all students gain a 
place at their first-choice university, studying a wide range of courses.

3.7 Children in the Early Years make very rapid progress in language development, 
enabling them to then progress at an excellent rate across the other areas of their 
experience.  Students in the junior schools make progress that is excellent in relation 
to the average for students of similar abilities, particularly noteworthy given their 
often modest starting points in English.  The students’ levels of attainment at GCSE 
and the nationally standardised progress data available indicate that students, most 
of whom have EAL, are making good progress relative to the average for students of 
similar abilities.  This is corroborated by inspectors’ classroom observations and the 
scrutiny of students’ work.  Results at A level indicate that students make 
consistently good progress in their time in the sixth form.  Results in the IB indicate 
that students make high levels of progress during their course of study.  The 
progress of more able students is in line with their peers because of the support they 
receive in lessons and from the wider provision within the school.  The progress of 
students with AEN or EAL is also in line with that of their peers, given the quality of 
one-to-one and in-class support.

3.8 Attitudes to learning are exemplary.  A very high percentage of the students who 
responded to the pre-inspection questionnaire felt that they make good progress 
with their work.  Students enjoy their lessons and come to school excited about 
learning, and therefore make rapid and sustained progress.  They are focused and 
motivated, and enjoy their learning.  They manage their work effectively, confident in 
selecting the tools needed to best suit their learning style.  From the Early Years 
onwards, they work well individually but are also skilled in working collaboratively, 
showing clear respect for both their own learning and that of their peers.  For 
example, students use photography to record and acknowledge the high quality of 
work they see.  They show great perseverance and become increasingly adept at 
learning independently.  Their capacity for research, enquiry and creativity is high 
and they keenly embrace modern technology in their learning.  These positive 
attitudes are also very much reflected outside lessons in corridors, at break, at lunch 
and in clubs, where students’ orderly behaviour and keenness to challenge 
themselves and progress demonstrate evident maturity.  In the sixth form, students 
display strong collaborative working skills and are keen to engage in peer 
assessment; they work well in groups and answer confidently, responding positively 
to challenging questions posed by teachers.
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3.(b) The contribution of curricular and extra-curricular provision 
(including community links of benefit to students)

3.9 The contribution of curricular and extra-curricular provision is excellent.  The 
provision amply meets the school’s aim of delivering a world-class education to 
develop the potential of individual students of all nationalities.

3.10 In the Early Years, the curriculum supports all areas of learning and ensures an 
effective balance between child-initiated and adult-led activities.  Through the focus 
on child-centred learning, all abilities and development needs are catered for 
successfully.

3.11 In Years 1 to 6, the curriculum is wide ranging and goes well beyond coverage of the 
subjects of the English National Curriculum, demonstrating the truly international 
character of the school.  From the Early Years, all students study Dutch, allowing 
them to learn the language of their host country.  In Year 6, French, German and 
Spanish are added, offering students enriching experience of how languages work 
and insight into the background to English and potentially their own first language.  
As well as the core subjects of English and mathematics, creative and expressive 
subjects, including extended writing, art and music, feature prominently.  Students 
gain a sense of the world in which they live through co-operative learning and cross-
curricular links.  For example, in Year 4, students used natural materials in the 
outdoor environment to create suitable homes for animals.

3.12 At all levels of the senior school, the curriculum is designed to enable students of all 
abilities to realise their academic and personal potential.  Following a 
recommendation from the previous inspection, the senior school has moved to a 
fortnightly timetable of 55-minute lessons in order to make the best use of learning 
opportunities.  In Years 7 to 9, students follow a programme based on the English 
National Curriculum.  In addition to the core subjects of English, mathematics and 
science, students study subjects including Dutch, food technology, design 
technology and art.  Courses leading to GCSE in Years 10 and 11 have a core of 
English language and literature, mathematics, a modern foreign language and the 
three sciences, together with a wide range of options including history, geography, 
computing, PE, drama and art and design.  All students in Years 10 and 11 must 
also follow an additional course from the GCSE Enrichment Programme, covering 
areas such as business, classical studies, dance leadership and mother-tongue 
language preparation.  Students in the sixth form may follow courses leading to A 
level or the IB Diploma Programme; in addition, those preferring a more vocational 
alternative may follow the IB Career-related Programme.  Senior school students 
from all years also follow a one-to-one tablet computer programme.  This enables 
them to make use of the technology to good effect in their learning, as seen when 
students in a Year 7 life skills lesson presented advice on the issue of submitting 
homework late.

3.13 Across the school, students follow a programme covering personal, social, health 
and economic education (PSHEE).  In the junior schools, this includes work on 
values and the international ethos central to the school’s philosophy.  In the senior 
school, the former life skills curriculum has been reviewed and revised in response 
to feedback from students and staff; the current programme is comprehensive and 
wide ranging.  Careers education is a well-developed aspect of the curriculum and is 
highly valued by the students.  A wide range of careers and work experience events 
takes place throughout the year, including an annual higher education event which 
attracts representatives from a large number of universities across Europe and North 
America.
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3.14 The school takes care to ensure that the needs of all students are met.  Support for 
students with AEN or EAL is excellent, allowing them to be seamlessly and 
successfully integrated into their year group, a significant factor in a school where so 
many students join and leave during the year.  Children who join the Early Years 
without a good command of English are offered a three-week induction period in 
which they are taught the language needed for their immediate requirements and to 
keep themselves safe.  Support for students with AEN or EAL is offered through 
one-to-one classes or work across the subject range which is planned to cover their 
specific needs.  The school is also mindful to ensure that students who are able, or 
who have particular gifts and talents, are extended and developed.  A co-ordinator 
for students of exceptional potential has been appointed to ensure that the recently 
revised policy in this area is implemented as intended in the senior school.  Progress 
of these students in the junior schools is monitored carefully by the leadership 
teams.

3.15 The range of extra-curricular provision is outstanding, ensuring that all students 
enjoy being able to extend their skills and interests outside the classroom.  In the 
junior schools there is a well-planned six-strand programme, including sport and 
well-being, creative arts, music and performance, global citizenship, academic 
interests and mother-tongue clubs, which take place at lunchtime and after school.  
Activities offered include gymnastics, cookery, choirs and theatre groups.  
Educational visits locally and further afield supplement and extend the curriculum, 
for example the progression of residential visits from Year 4 to Year 6 which develop 
independence and initiative.  In the senior school, clubs and societies cover a very 
wide range of interests and enthusiasms, from feminism to fair trade, Young 
Enterprise to yoga, and swing band to the school allotment.  School trips are a well-
established integral part of the school, with visits, cultural excursions and residential 
activities offering an array of opportunities for students of all ages.

3.16 Service is key to the school’s philosophy, and links with the local and global 
communities abound.  The range of charities supported is wide, and most events are 
organised by the students.  Some travel to support a school in Kenya and other 
projects in Africa.  The local community is supported in many ways, including helping 
to run food banks, visiting elderly care homes, and volunteering for work with a local 
homeless project and animal shelter.

3.(c) The contribution of teaching

3.17 The contribution of teaching is excellent.  The teaching staff deliver the school’s key 
intentions in terms of classrooms connecting cultures in a calm and disciplined 
setting.  Teachers expect and receive exemplary behaviour from the students.  As a 
result, teaching makes a significant contribution to the excellent progress of the 
students.  At all levels, teachers have strong subject knowledge and enjoy good 
relationships with students.

3.18 In the junior schools, the teachers know the students’ needs and reflect them clearly 
in the planning of work.  A key strength is that practice is shared across all three 
junior schools; what works well is promoted to the good of all.  In the Early Years, 
innovative activities are planned thoroughly so that they fascinate the children and 
go on to promote analytical thinking and focused discussion.  For example, on a day 
when all equipment was green, blocks of yellow and blue ice were allowed to melt, 
producing green water.  The identification of learning objectives is integral to the 
planning of work and their use is reflected in practice.  At short- and medium-term 
level, plans also identify key elements of delivery, such as timing to maintain the 
pace of learning, the deployment of suitable learning resources and the briefing of 
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teaching assistants to provide the best support to the students in a particular class.  
Teaching is demanding; it requires students to apply and develop their intellectual, 
creative and physical skills in all aspects of learning.  For example, students in a PE 
lesson were required to think analytically and to synthesise a response.  In a Year 3 
PSHEE lesson, students studied how chimpanzees learn and related this to their 
own learning; in doing so, they identified qualities such as perseverance, practising 
to improve performance and identifying alternative ways of working if necessary.  
Students are encouraged to be independent in their learning, for example reviewing 
the work of their peers in class when presenting work on life in the Victorian period.

3.19 In their questionnaire responses, the great majority of students in the senior school 
said that teaching helps them to learn and make progress.  The atmosphere in 
senior classrooms is supportive and purposeful, with teachers making good use of 
time and their excellent subject knowledge to create a good pace of learning.  The 
planning of lessons is clear and thorough, enabling teachers to match work closely 
to the needs of students in almost all cases.  In all but a few lessons observed, 
teaching made effective use of questioning to challenge students’ thinking and to 
motivate them to progress in their work.  Most, though not all, lessons encourage the 
students to work independently; they are also given suitable opportunities to work 
with others.  A small minority of senior school students’ questionnaire responses 
suggested that teachers could do more to monitor workloads.  Inspection evidence 
supports this view.  Inspectors found that while homework is used appropriately to 
extend learning in a purposeful way, in Years 10 and 11 in particular, students do 
not always have sufficient self-organisation to manage the higher workload of 
examination courses.

3.20 Teaching across the school takes particular note of the needs of students with AEN 
or EAL.  Lessons at all levels of the school are planned so that tasks are matched to 
students of different needs, as in a Year 4 reading lesson where tasks were set at 
four different levels, with three adults offering support.  Support staff are active 
partners in learning; Year 6 students with AEN or EAL were supported by a teaching 
assistant explaining a challenging task to those lacking in confidence, so they 
became sure that they could deal with it successfully.  The high quality of lesson 
planning means that students with additional needs receive appropriate support from 
the teacher when working.  Able students, or those who are gifted and talented, are 
similarly provided for.  Teachers are aware of their potential and plan work that is 
sufficiently demanding; targeted and open-ended questioning is used well to 
promote deeper or wider thinking, and thus extend learning.  The wider curricular 
opportunities available are also instrumental in maintaining high levels of challenge 
for these students.

3.21 Across the school, the quality and use of learning resources are excellent.  In the 
Early Years, facilities offer highly stimulating indoor and outdoor learning 
environments.  The recent introduction of tablet computers in both junior and senior 
schools has had a markedly positive impact on learning.  Overall, modern 
technology is used to good effect in lessons.

3.22 Assessment in the junior schools is effective and includes the use of software to 
record attainment and thus track progress over time, and to set targets for each 
student.  Teachers use this information to plan future learning.  In the Early Years, 
learning outcomes are observed each day to assess children and plan their future 
individualised learning using journals to support target setting.  Older students are 
encouraged to evaluate their own work and that of others.  This leads to a much 
clearer understanding by students of what they need to do.  At the previous 
inspection, a recommendation was made to improve marking and feedback in the 
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junior schools.  There has been much progress, including the development of clear 
marking policies, but inconsistencies remain between the three schools in the way 
that the policy is being applied.  Senior school assessment practices also include 
excellent examples of self-review and peer assessment.  As in the junior schools, 
clear assessment and marking policies are in place but are not invariably followed, 
resulting in some inconsistency within and between subjects.  For the most part, 
marking gives students helpful comments and comprehensive information on their 
attainment, providing guidance and targets to ensure improvement.  This 
encourages students to become reflective learners who take increasing 
responsibility for their own education as they move to the sixth form.
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4. THE QUALITY OF THE PUPILS’ PERSONAL DEVELOPMENT

4.(a) The spiritual, moral, social and cultural development of the pupils

4.1 The spiritual, moral, social and cultural development of the students is excellent.  
Provision amply meets the school’s aim of fostering strong values of mutual 
understanding, respect for others and high personal endeavour.

4.2 Spiritual development is excellent.  In the Early Years, children develop a self-
awareness that assists their learning and personal development for the future.  
Through their many and productive interactions with staff, they also develop 
increasing levels of self-confidence and self-esteem.  As students move through the 
junior school, these aspects continue to strengthen, so that they become aware of 
wider dimensions of spirituality, for example through encouragement to enjoy nature, 
the weather, music and art.  Students in the junior school also have experience of 
strategies to allow them to become calm and relaxed, for example through massage 
or the practice of mindfulness.  In spite of the relatively high turnover of students, 
those in the senior school soon learn to demonstrate the school’s shared values 
through an ethical approach and an awareness of the challenges that face the world.

4.3 The moral development of the students is of an extremely high standard.  From the 
start of their time in Early Years, they demonstrate an understanding of right and 
wrong and of the need to think through the consequences of their own and others’ 
actions.  Across the junior school, students develop an understanding of moral 
codes from a wide range of cultures, and the place of rules and legal systems in 
governing behaviour.  As a result, they show a great respect for other people’s 
interests and feelings, understanding that the use of modern technology carries 
responsibilities, for example the ethical dimension to social networking.  Digital 
leaders are very well briefed to support their peers in this area.  Senior school 
students are polite, well mannered and supportive of the school’s values, which were 
developed by the students themselves.  The international character of the school 
means that they readily explore issues such as the rights and responsibilities of 
young people in different societies.  In their day-to-day lives, they behave well and 
respect the needs and rights of others.

4.4 From their earliest days in the school, students demonstrate excellent social 
development.  Older students in the junior school help those who are younger or 
new, and at all ages, they show a great awareness and acceptance of those who 
have AEN.  Students are keen to play an active part in their community and exercise 
responsibility effectively in roles such as official welcomers, international 
ambassadors and office helpers.  The roles of play pals or digital leaders are 
particularly prized, and the responsibilities attached to them are taken very seriously.  
Students in the senior school also rise to the challenge of responsibility, for example 
supporting younger students in sports teams, helping to organise activities such as 
the Frisbee Club or the Eco Committee, and assisting in the supervision of younger 
students at lunchtime.  Sixth-form students run the school councils in each year 
group and take responsibility for bringing ideas before the whole-school council.  
Across the age range, students develop an awareness of the diversity of the nature 
of public services and institutions across the world, and of the fact that the tolerance 
of difference so evident in the school’s life is not always shared elsewhere.  Students 
of all ages are also involved in the school’s development through the school council.  
In pre-inspection questionnaire responses, the great majority of junior school 
students said that they have numerous ways to take responsibility and are confident 
that the school listens to their views.  In contrast, a minority of students in the senior 
school said that the school does not listen to their views.  Inspection evidence does 
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not support this.   Inspectors found clear evidence that the school council is a very 
effective forum for students to make their opinions heard.  Recent improvements 
stemming from the council include refurbishment of the multi-gym, the provision of 
outdoor picnic tables, changes to the uniform and the very popular school café.  
Students of all ages have a clear understanding of responsibilities to those less 
fortunate than themselves.  They raise funds to support local charities and the 
homeless.  The students also raise substantial sums for a school in Kenya, and 
travel there to support its work more directly.

4.5 Within the school’s internationally diverse community, cultural development is of an 
extremely high standard.  The fluid and diverse nature of the school is seen as a 
very positive feature, with students enjoying genuine cultural exchange on a regular 
basis.  Great efforts are made to inculcate the school’s emphasis on being 
Internationally British, while including other key elements such as being focused, 
curious, happy and adaptable.  Students across the school show that they live up to 
this ideal.  As a British school, students of all ages gain an insight into the values 
that Britain seeks to promote, such as the rule of law, democracy and respect for the 
individual.  Throughout the curriculum, such ideas are considered alongside the 
students’ own cultural and international references, for example the role of women in 
society.  As a result, the students have a cultural awareness that is extremely 
mature, for example understanding the notion of inter-dependence in an increasingly 
complex world.  Students are also cultured in terms of appreciating the diversity of 
drama, literature, art and music which the school community brings together.  They 
make excellent use of the numerous art galleries and museums in the area.  
Displays around the school show the extremely high quality of much that goes on, as 
well as signalling great pride in self-identity; a junior school project proudly showed 
the 53 nationalities and 38 languages represented.  These raise expectations of 
what can be achieved.

4.6 Overall, the school demonstrates that it is highly successful in enabling students to 
become confident and informed members of a complex global community.

4.(b) The contribution of arrangements for welfare, health and safety

4.7 The contribution of arrangements for welfare, health and safety, including pastoral 
care, is excellent.  In all parts of the school, safeguarding procedures have 
extremely high regard for the students’ welfare.  The school follows the Meldcode, 
the Dutch reporting protocol and a legal requirement.  It differs from UK 
safeguarding procedures in that the parents must be involved at an earlier stage.  In 
addition to following the Meldcode, the school’s safeguarding policy pays good 
regard to UK requirements, including the training of all staff and the induction of new 
staff.  Recruitment checks are rigorous; all staff at the school have undergone 
checks on their suitability to work with children and young people.

4.8 Arrangements for the students’ health and safety are rigorous, and satisfy all Dutch 
legal requirements.  Appropriate measures are in place, and followed, to minimise 
the risk from fire and other hazards.  The school satisfies the Dutch requirements for 
fire safety and produces the mandatory emergency response plan required for each 
of its sites.  Fire drills are held regularly and meet local requirements.  Evaluation 
procedures are displayed clearly and in practices are rigorously carried out. 
Potentially hazardous substances are stored safely.  Suitable risk assessments are 
carried out for activities, including trips and visits.

4.9 The school has excellent facilities for students who are unwell or injured.  Full-time 
qualified nurses are based on each site and many staff are trained in first aid, 
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including paediatric first aid for the children in the Early Years.  Medications are 
stored securely and administered as required; key staff are aware of any students 
with specific medical conditions.  Accidents are recorded appropriately and these are 
examined to identify possible patterns.  Admission and attendance records are 
completed accurately and are stored as required.

4.10 Students of all ages are educated in the benefits of exercise and a healthy diet.  
From the Early Years to the sixth form, students undertake regular physical exercise.  
Early Years children are encouraged to play and learn outdoors, and to take suitable 
risks within their environment.  Healthy eating is promoted at lunchtimes.

4.11 The school provides excellent pastoral care, in line with the aim of helping students 
to understand how to develop and maintain their own emotional, physical and mental 
well-being.  In the junior schools, staff demonstrate a genuine interest in the care 
and holistic development of the students.  They have an excellent understanding of 
students’ needs, and the relationships between students and staff, as well as 
amongst students themselves, are positive and supportive.  In their questionnaire 
responses and in discussions, students were emphatic in feeling valued; they also 
learn to value the success of others as well as their own.  There are suitable policies 
to promote good behaviour in the junior schools and to counter bullying.  The school 
focuses on promoting good behaviour, ensuring that students know and understand 
what is expected of them.  Their exemplary behaviour exemplifies the school’s 
caring ethos.  Almost all students are confident that teachers apply rewards and 
sanctions fairly.  The school’s procedures are effective in deterring bullying.  Staff 
are familiar with these and where isolated cases occur, they are handled 
appropriately.

4.12 In the senior school, students say that they feel very well supported by staff; they 
appreciate the genuine care shown.  Relationships are warm and positive, and the 
teachers know the students well; the form tutor is the first point of contact, assisted 
by heads of year and specialist support, such as counselling, where required.  There 
is an appropriate system to promote good behaviour and to deal with such 
misdemeanours as may occur.  Students are well aware of this, although a small 
minority of responses to the questionnaire suggested that rewards and sanctions are 
not applied consistently well.  Inspectors found that the range of rewards and 
sanctions is appropriate, and after further discussion with students and staff, as well 
as examining records, that the system works as intended.  The anti-bullying policy is 
clear about the school’s expectations.  Bullying is seen to be rare but if a case 
occurs it is dealt with effectively, with support given to both parties.  Students say 
that they can turn to any teacher and be listened to; they know that bullying is not 
tolerated by the school.
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5. THE EFFECTIVENESS OF GOVERNANCE, LEADERSHIP AND 
MANAGEMENT

5.(a) The quality of governance

5.1 The quality of governance is excellent.  Governors provide excellent oversight of the 
school and ensure that it is successful in meeting its aims.  Governors undertake 
suitable training for their work and bring a wide range of expertise to the role, acting 
as genuine ‘critical friends’ and ensuring that the school continues to develop in line 
with its clear ethos.  Governors are committed to the vision of the school as 
Internationally British in character.

5.2 At all levels of the school, including the Early Years, governance has a clear 
strategic vision and works closely in an effective partnership with the principal and 
the headteachers.  They take suitable steps to get to know the school and its work; 
staff welcome the visits by members of the governing body.  Within its effective 
oversight of the school, the governing board ensures success in discharging its 
responsibilities for educational standards, financial planning, and investment in staff, 
accommodation and learning resources, together with the safeguarding of students’ 
welfare.

5.3 The governing board takes seriously its responsibility for child protection and for 
welfare, health and safety; an annual review is carried out to ensure the 
appropriateness of the safeguarding policy and its implementation.  Governors have 
ensured that the school meets the requirements for British schools overseas.  
Almost all parents who responded to the pre-inspection questionnaire were highly 
satisfied with the quality of governance.

5.(b) The quality of leadership and management

5.4 The quality of leadership and management is excellent and fully reflects the aims of 
the school.  The ethos of being Internationally British resonates throughout the life 
and work of the school.  There is a very clear vision for its continued development, in 
line with its ambitious and internationally minded aims.  Leaders at all four schools 
provide clear and coherent educational direction that focuses on the students’ 
achievements and personal development within the international ethos of the aims.  
The excellence of the outcomes for the students shows this approach to be highly 
successful.  At all levels across the four schools, leaders have a sharp focus on 
policy implementation and safeguarding.  Almost all parents responding to the 
questionnaire said that the school is well led and managed.

5.5 Self-evaluation is largely successful in ensuring that the school’s strengths and 
weaknesses are recognised.  Policies and procedures are monitored at regular 
intervals to ensure that they comply with changes in requirements, and that they 
continue to promote improvement.  The single area where monitoring is inconsistent 
is at middle leadership level.  In all four schools, there are very clear policies to 
guide how work is to be marked, but a small number of teachers do not follow them 
consistently.  As a result, students in their classes do not always receive the detailed 
information they need to improve further.  In the senior school, a very small 
proportion of the teaching does not provide sufficient opportunities for independent 
learning or give help to students on examination courses to manage their workload.  
The overwhelming majority of excellence in teaching throughout the schools is not 
yet being implemented consistently and rigorously in all classrooms.
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5.6 The development plan draws on self-evaluation and wide-ranging consultation.  It 
provides the impetus for the school’s continued improvement.  Implementation is 
thorough; the introduction of tablet computers across the school shows clearly how 
attention to detail and a focus on the impact on learning have been employed to the 
benefit of students.

5.7 The school is successful in recruiting sufficient well-qualified teachers on all four 
sites.  This has a significant impact on the high standards of the students’ academic 
and personal development at all levels.  Pre-employment checking and the induction 
of new staff are thorough.  All staff receive regular update training on their 
responsibilities for safeguarding, welfare, health and safety.  Their professional 
development is linked closely, through appraisal, to the school’s priorities.  Teachers 
are provided with high quality resources and accommodation.  The school’s 
investment in classroom support and administrative staff plays a key part in the way 
that the needs of all students are met.

5.(c) The quality of links with parents, carers and guardians

5.8 The quality of links with parents, carers and guardians is excellent.  Strong 
relationships have been developed with parents, leading to a clear sense of 
partnership between the school, its students and their homes.  Satisfaction surveys 
are conducted regularly and the school takes note of the feedback provided.

5.9 The great majority of parents are happy with the progress that their children make 
and with their personal development.  They are positive about the curricular 
provision in all of the schools and in particular, their promotion of a distinctive set of 
attitudes and views.  A small minority of parents said that communication about 
progress and provision for students with AEN could be better, particularly in the 
senior school.  Inspectors investigated this matter and found that parents receive 
sufficient information for them to be well informed.  All parents receive an interim 
report which, for students in Years 10 to 13, includes a target grade.  A second 
progress report is also issued, with additional targets and comments, including 
personal development.  In addition, consultation evenings for parents are held twice 
a year.  The ‘open-door’ policy in all of the schools means that additional meetings 
may be arranged throughout the year.

5.10 The parents of current and prospective students are provided with all required 
information.  In the junior schools, access to staff at the end of the day is valued.  
Parents receive weekly newsletters that include links to relevant materials, such as 
videos.  Targeted information is also provided, such as a recent tablet computer 
training course for the parents of students in Year 6.  Parents value the frequency 
and ease of communication with the school’s virtual learning environment, which 
provides them with access to information about events and activities, as well as 
offering virtual tours for those who are unable to visit regularly.

5.11 In the senior school, a small minority of parents said that they would welcome better 
opportunities to be involved in the work of the school.  Inspectors found no evidence 
to support this view.  They found that parents are provided with a wide range of 
opportunities and invitations to become involved in the life and work of the school.  
Parents of senior school students volunteer in areas such as coaching, library 
assistance and careers work.  In the junior schools, parents contribute to learning in 
areas such as becoming reading volunteers, helping in the library and 
accompanying students on visits.  In addition, the school has a thriving social 
programme.
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5.12 The school has is a suitable complaints policy.  While most concerns are dealt with 
informally, the infrequent but more serious matters are handled in accordance with 
stated procedures.
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INSPECTION EVIDENCE
The inspectors observed lessons, conducted formal interviews with students and staff, and 
examined samples of students’ work.  They held discussions with senior members of staff 
and with the chair of the Association, the chair of governors and other governors, observed 
a sample of the extra-curricular activities that occurred during the inspection period, and 
attended registration sessions and assemblies.  Inspectors visited the facilities for sick or 
injured students.  The responses of parents and students to pre-inspection questionnaires 
were analysed, and the inspectors examined documentation made available by the school.

Inspectors

Dr Lynn Powell Reporting Inspector
Mrs Valerie Clark Assistant Reporting Inspector
Mrs Catherine Beith Junior Team Inspector

(Director, British international school, China)
Mr Harry FitzHerbert Junior Team Inspector (Head, HMC school, UK)
Mrs Penny Forsyth Junior Team Inspector (Teacher, IAPS school, UK)
Ms Nicola Fortune Junior Team Inspector (Director, IAPS school, Switzerland)
Ms Ann McDonnell Junior Team Inspector

(Former Head of Department, IAPS school, UK)
Mr Kieron Peacock Junior Team Inspector (Deputy Head, IAPS school, Kuwait)
Mr Ian Raybould Junior Team Inspector (Head, IAPS school, UK)
Mr Paul Seedhouse Junior Team Inspector (Head, COBIS school, Russia)
Mrs Olivia Boyer Senior Team Inspector

(Former Head of Department, HMC school, UK)
Ms Margaret Burnet Senior Team Inspector (Former Head, HMC school, UK)
Mr Robert Chatburn Senior Team Inspector

(Head of Department, Society of Heads//ISA school, UK)
Mr Peter de Voil Senior Team Inspector

(Former Head, HMC/COBIS school, Czech Republic)
Mrs Karen Jamieson Senior Team Inspector

(Former Head of Upper School, COBIS school, UAE)
Mr Ian Mitchell Senior Team Inspector

(Former Head of Department, HMC school, UK)
Ms Alison Phaup Senior Team Inspector (Deputy Head, COBIS school, Egypt)
Ms Louise Simpson Senior Team Inspector (Head, HMC school, Brazil)




